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Holy Family & St Michael’s Catholic Primary School, Pontefract 
History Curriculum Map 

Purpose of Study: 
 
At Holy Family and St Michael’s school we believe a high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. It will inspire pupils’ curiosity to know more about the past. 
Teaching will equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement. History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of 
societies and relationships between different groups, as well as their own identity and the challenges of their time. 
 

History in EYFS: 
 

Three and Four-
Year-Olds 

Understanding the World •        Begin to make sense of their own life-story and family’s history. 

Reception Understanding the World •        Comment on images of familiar situations in the past. 
•        Compare and contrast characters from stories, including figures from the past. 

ELG 
Understanding 

the World 
Past and 
Present 

•        Talk about the lives of people around them and their roles in society. 
•        Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class. 
•        Understand the past through settings, characters and events encountered in books read in class and storytelling. 
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National Curriculum Aims (Progression Map): 

  KS1 LKS2 UKS2 

  
Historical 

Interpretations 

Children should understand some of the ways in which 
we find out about the past and identify different ways in 
which it is represented. 
Children can: 

a) start to compare two versions of a past event; 
b) observe and use pictures, photographs and 

artefacts to find out about the past; 
c) start to use stories or accounts to distinguish 

between fact and fiction; 
d) explain that there are different types of 

evidence and sources that can be used to help 
represent the past. 

Children should understand how our knowledge of the past is 
constructed from a range of sources. 
Children can: 

a) look at more than two versions of the same event or story in 
history and identify differences; 

b) investigate different accounts of historical events and be able to 
explain some of the reasons why the accounts may be different. 

Children should understand how our knowledge of the past is 
constructed from a range of sources. 
Children can: 

a) find and analyse a wide range of evidence about the past; 
b) use a range of evidence to offer some clear reasons for different 

interpretations of events, linking this to factual understanding 
about the past; 

c) consider different ways of checking the accuracy of 
interpretations of the past; 

d) start to understand the difference between primary and 
secondary evidence and the impact of this on reliability; 

e) show an awareness of the concept of propaganda; 
f) know that people in the past represent events or ideas in a way 

that may be to persuade others; 
g) begin to evaluate the usefulness of different sources. 

  
Historical 

Investigations 

Children should ask and answer questions, using other 
sources to show that they know and understand key 
features of events. 
Children can: 

a) observe or handle evidence to ask simple 
questions about the past; 

b) observe or handle evidence to find answers to 
simple questions about the past on the basis 
of simple observations; 

c) choose and select evidence and say how it can be 
used to find out about the past. 

Pupils should regularly address and sometimes devise historically valid 
questions about change, cause, similarity and difference, and 
significance. 
Children should construct informed responses that involve thoughtful 
selection and organisation of relevant historical information. 
Children can: 

a) use a range of sources to find out about the past; 
b) construct informed responses about one aspect of life or a key event 

in the past through careful selection and organisation of relevant 
historical information; 

c) gather more detail from sources such as maps to build up a clearer 
picture of the past; 

d) regularly address and sometimes devise own questions to find 
answers about the past; 

e) begin to undertake their own research. 

Pupils should regularly address and sometimes devise historically valid 
questions about change, cause, similarity and difference, and 
significance. 
Children should construct informed responses that involve 
thoughtful selection and organisation of relevant historical 
information. 
Children can: 

a) recognise when they are using primary and secondary sources 
of information to investigate the past; 

b) use a wide range of different evidence to collect evidence about 
the past, such as ceramics, pictures, documents, printed sources, 
posters, online material, pictures, photographs, artefacts, 
historic statues, figures, sculptures, historic sites; 

c) select relevant sections of information to address 
historically valid questions and construct detailed, informed 
responses; 

d) investigate their own lines of enquiry by posing historically valid 
questions to answer. 

  

Chronological 
Understanding 

Pupils should develop an awareness of the past, using 
common words and phrases relating to the passing of 
time. They should know where the people and events 
they study fit within a chronological framework. 
Children can: 

a) sequence artefacts and events that are close 
together in time; 

b) order dates from earliest to latest on simple 
timelines; 

c) sequence pictures from different periods; 
d) describe memories and changes that have 

happened in their own lives; 
e) use words and phrases such as: old, new, earliest, 

latest, past, present, future, century, new, newest, 
old, oldest, modern, before, after to show the 
passing of time. 

Pupils should continue to develop a chronologically secure 
knowledge and understanding of British, local and world history, 
establishing clear narratives within and across the periods they study. 
Children can: 

a) sequence several events, artefacts or historical figures on a 
timeline using dates, including those that are sometimes further 
apart, and terms related to the unit being studied and passing of 
time; 

b) understand that a timeline can be divided into BC (Before Christ) 
and AD (Anno Domini). 

Pupils should continue to develop a chronologically secure 
knowledge and understanding of British, local and world history, 
establishing clear narratives within and across the periods they 
study. 
Children can: 

a) order an increasing number of significant events, 
movements and dates on a timeline using dates 
accurately; 

b) accurately use dates and terms to describe historical events; 
c) understand and describe in some detail the main changes to an 

aspect in a period in history; 
d) understand how some historical events/periods occurred 

concurrently in different locations, e.g. Indus Valley and Ancient 
Egypt. 
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  KS1 LKS2 UKS2 

Presenting, 
Organising and 
Communicating 

Pupils should use a wide vocabulary of everyday 
historical terms. 
Children can: 

a) show an understanding of historical terms, 
such as monarch, parliament, government, 
war, remembrance; 

b) talk, write and draw about things from the past; 
c) use historical vocabulary to retell simple stories 

about the past; 
d) use drama/role play to communicate their 

knowledge about the past. 

Pupils should develop the appropriate use of historical terms. 
Children can: 

a) use and understand appropriate historical vocabulary to 
communicate information such as ruled, reigned, empire, 
invasion, conquer, kingdoms; 

b) present, communicate and organise ideas about the past using 
models, drama role play and different genres of writing including 
letters, recounts, poems, adverts, diaries, posters and guides; 

c) start to present ideas based on their own research about a studied 
period. 

Pupils should develop the appropriate use of historical terms. 
Children can: 

a) know and show a good understanding of historical vocabulary 
including abstract terms such as democracy, civilisation, social, 
political, economic, cultural, religious; 

b) present, communicate and organise ideas about from the past 
using detailed discussions and debates and different genres of 
writing such as myths, instructions, accounts, diaries, letters, 
information/travel guides, posters, news reports; 

c) plan and present a self-directed project or research about the 
studied period. 

 

National Curriculum Subject Content: 
 

Key Stage 1 National Curriculum Expectations Key Stage 2 National Curriculum Expectations 

Pupils should be taught about: 
● changes within living memory. Where appropriate, these should be used to reveal aspects of change in national 

life; 
● events beyond living memory that are significant nationally or globally [for example the Great Fire of London, the 

first aeroplane flight or events commemorated through festivals or anniversaries]; 
● the lives of significant individuals in the past who have contributed to national and international achievements. 

Some should be used to compare aspects of life in different periods [for example Elizabeth I and Queen Victoria, 
Christopher Columbus and Neil Armstrong, William Caxton and Tim Berners-Lee, Pieter Bruegel the Elder and LS 
Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell]; 

● significant historical events, people and places in their own locality. 

Pupils should be taught about: 
● changes in Britain from the Stone Age to the Iron Age; 
● the Roman Empire and its impact on Britain; 
● Britain’s settlement by Anglo-Saxons and Scots; 
● the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor; 
● a local history study; 
● a study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066; 
● the achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and 

a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of 
Ancient China; 

● Ancient Greece – a study of Greek life and achievements and their influence on the western world; 
● a non-European society that contrasts with British history – one study chosen from: early Islamic civilization, 

including a study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300. 
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In Key Stage 1, pupils will study: 
 

Topic Year 1  Year 2  

Travel and Transport  Great Fire of London Kings and Queens –Pontefract 
Castle  

Gunpowder Plot Nurturing Nurses Significant Explorers 

Overview This topic will teach our children about 
the development of travel and transport 
throughout history. Alongside 
consolidating the children's 
understanding of chronology through 
using timelines and making comparisons 
between old and new forms of 
transport, the unit focuses on early 
travel methods used to transport coal, 
through to the invention of cars, trains 
and aeroplanes. It also looks at the 
significant individuals George 
Stephenson, the Wright brothers, 
Harriet Quimby.  

This topic will teach our children about 
the key events of the Great Fire of 
London, and help them develop an 
understanding of the ways in which we 
can find out about the past through 
discussing primary sources. In doing so, 
this unit also provides an introduction to 
Samuel Pepys and his infamous diary. 
The children will have the opportunity to 
increase their awareness of the past by 
comparing and contrasting past and 
present-day London, as well as looking 
at how life was different in the 17th 
century. 

This topic will teach our children about 
the significant British monarchs in 
history, and gives a more in-depth study 
of Richard III as well as asking the 
children to draw comparisons between 
Elizabeth I and Queen Victoria. The unit 
consolidates the children's awareness of 
the past and significant individuals 
through using timelines and making 
comparisons between various periods in 
history.  
 
The children will learn about Pontefrcat 
Castle came about and how some Kings 
and Queens visited the castle.  
 
 

This topic will teach our children, using a 
variety of methods, to fully develop their 
knowledge and understanding of this 
significant event in British history: The 
Gunpowder Plot. The children will 
increase their awareness of the past by 
finding out about Guy Fawkes and other 
significant individuals involved in the 
plot, such as Robert Catesby and 
Thomas Percy. They will deepen their 
understanding of the events of the 
Gunpowder Plot through several 
speaking and listening activities, such as 
hot seating and role play, as well as 
sequencing events and designing 
posters. A lesson on how bonfire night 
has been  celebrated in Britain since the 
1930s is also designed to consolidate 
their knowledge of changes within living 
memory. 

This topic will teach our children about 
the influential nurses Florence 
Nightingale, Mary Seacole, Edith Cavell 
and  Nellie Spindler, It asks children to 
establish what makes a person 
significant, explores and compares the 
lives and work of these nurses and 
considers how these individuals have 
influenced nursing today. 

This topic will teach our children about 
why some people are considered to be 
significant before going on to learn 
about some significant explorers. 
Children learn about the explorations of 
Christopher Columbus, Ibn Battuta, an 
explorer who lived around 700 years ago 
and about Matthew Henson, a famous 
polar explorer who may have been the 
first man to step foot on the North Pole. 
They compare Matthew Henson’s polar 
exploration to a much more recent 
exploration by Felicity Aston, the first 
person to walk across Antarctica alone 
on skis using her own power.  The lesson 
about Neil Armstrong, the space 
explorer, looks not only at his 
achievements, but asks the children to 
explore if it is right that Neil Armstrong 
should be remembered more than the 
others involved in the Apollo 11 mission. 
Finally, the children investigate how we 
remember significant people and how 
values may change over time in relation 
to this. The lessons on Matthew Henson 
and Felicity Aston talk about racism and 
sexism in simple terms.  

Key 
Knowledge  
- Sticky 
Knowledge 

● Sedan chairs were used by wealthy 
people and the chair would be 
carried by servants. 

● Horse and carts were used by 
people to travel and transport 
goods to other places.  

● The penny farthing was a bicycle 
that had one large wheel at the 
front and one smaller wheel at the 
back.  

● George Stevenson invented the 
steam train and how this changed 
the lives of the people at that time. 

● Karl Benz invented the first petrol 
engine car. 

● The wright brothers were the first 
people to successfully fly in a 
plane.  

● Harriet Quimby was the first 
woman to fly across the English 
Channel.  

 

● The fire started on Sunday 2nd 
September 1666 in Thomas 
Farriner’s bakery on Pudding Lane.  

● The fire started because the fires 
used for baking were not put out 
properly.  

● In 1666 the buildings in London 
were made of wood and straw and 
they were very close together 
making it easier for the flames to 
spread. 

● There had been a dry summer so 
the buildings were dry and 
therefore the strong winds spread 
easily.  

● Leather buckets and water squirts 
were used to try and put out the 
fire, but these did not work.  

● King Charles ordered buildings to 
be pulled down to stop the fire 
spreading.  

● On Thursday the 6th September, 
the wind died down and the 
people were able to put out the 
flames.  

 

● William I came from France. He 
killed Harold in 1066 and took over 
England, becoming known as 
William the Conqueror. 

● King Edward the 1 was given the 
name ‘Longshanks’ because he was 
very tall. He was also called the 
‘Hammer of the Scots’ as he spent 
years fighting with Scotland.  

● Henry VIII was desperate for a son, 
so when his first wife gave birth to 
a girl he divorced her. He split from 
the Catholic Church and created 
the church of England.  

● Henry VIII had six wives, he 
divorced 2, beheaded 2 and 2 
survived.  

● Queen Victoria had been the 
longest reigning monarch until 
2015 when Queen Elizabeth II 
became the longest reigning 
monarch after 65yrs. 

● Richard II was known as a cruel 
and unkind King 

● Queen Elizabeth I was the 
daughter of Henry VIII.  

● The Gunpowder plot was a plot to 
kill King James I and his 
government by blowing up the 
Houses of Parliament.  

● Robert Catesby, Guy Fawkes, 
Thomas Percy and five of their 
friends were involved.  

● Under James I, Catholics were 
treated unfairly. The plotters were 
all Catholic and wanted to get rid 
of the King.  

● A letter was sent to Lord 
Monteagle warning him of the 
plot. He told the king who sent 
guards to search the cellars. They 
found Guy Fawkes and the 
gunpowder.  

● Guy Fawkes was executed. King 
James ordered that people should 
celebrate his survival on the 5th 
November.  

● Mary Seacole was a nurse. She was 
born in Jamaica in 1805. She set up 
British Hospitals during the 
Crimean War to help the wounded 
soldiers.  

● Florence Nightingale was a British 
nurse born in 1820 in Florence 
Italy. She also helped soldiers 
during the Crimean War and 
changed the way they were run. 
She became known as the Lady of 
the Lamp. 

● Edith Cavell was born in 1865 in 
England. In 1907 she was asked to 
be in charge of training nurse in 
Belgium. During WW1 and WW2 
Edith nursed and saved soldier 
from both sides of the war. She hid 
allied soldiers from the Germans 
and was arrested and shot for 
treason.  

● Nellie Spindler was the daughter of 
a Police Inspector in Wakefield and 
trained in Leeds. In 1915 she 
joined the military nursing service 
and cared for solider during WW1. 

● In 1492 Christopher Columbus 
sailed to South America. 

● Ibn Buttuta was born in 1304. He 
was a great explorer who spent 
nearly 30 years travelling.  

● Matthew Henson and other 
explorers was the first to reach the 
North Pole, however, he did not 
receive the same recognition due 
to racism.  

● Neil Armstrong took the first steps 
on the moon in July 1969. 

● Felicity Aston was the first person 
to travel alone across Antarctica.  

● Significant people and explorers 
are remembered in different ways.  
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Key Skills  -I can find out the different ways in 
which travel and transport has changed 
from past to present. 
- I can find out about an early form of 
travel: the Viking longboat. 
- I can find out about how cars have 
changed since they were invented. 
- I can find out about George 
Stephenson's life and inventions. 
 - I can understand how trains changed 
people's lives in 
the 19th century. 
-I can find out about the different ways 
that humans 
have tried to fly throughout history. 
- I can find out about the Wright 
brothers and the 
invention of the aeroplane. 
- I can compare travel and transport of 
the past, present 
and future. 

- I can find out some of the ways in 
which how we live now is different and 
similar to how people lived in 1666 
- I can find out about how the Great Fire 
started and spread across London 
- I can understand how we know about 
the Great Fire of London. 
- I can find out how London was rebuilt 
after the Great Fire. 
- I can show what I have learned about 
the Great Fire of London 

- I can understand what a monarch is 
and the qualities needed to be a good 
monarch. 
- I can find out about some important 
British monarchs. 
-I can find out how the title of king or 
queen is 
inherited. 
-I can find out about how family history, 
such as Queen 
Victoria's and my own family, can be 
represented. 
- I can understand how we know about 
the life and 
death of Richard III. 
- I can find out about some key facts 
about the life of 
Richard III. 
-  I can find out about what kings and 
queens ate during 
medieval banquets 
- I can find out about and compare the 
lives of Elizabeth 
I and Queen Victoria. 

- I can find out about Guy Fawkes. 
-I can understand some of the 
differences in how 
people such as Guy Fawkes lived, 
compared with 
today 
-I can find out about how the 
Gunpowder Plot started and some of 
the problems the plotters encountered. 
- I can find out about the main events of 
the 
Gunpowder Plot 
-  I can find out about what happened to 
the plotters 
after the Gunpowder Plot was 
discovered. 
- I can use parts of the Gunpowder Plot 
to show what 
-I know and understand about it 
-I can find out about how the 
Gunpowder Plot is 
remembered. 
- I can show what I have learnt about 
the Gunpowder 
Plot. 

- I can explain what makes a person 
significant. 
- I can explain how Florence Nightingale 
improved 
nursing. 
- I can explain who Mary Seacole was 
and how she improved nursing. 
- I can explain who Edith Cavell was and 
how she 
improved nursing. 
- I can compare the lives of different 
nurses. 
- I can persuade others to remember 
Florence 
Nightingale, Mary Seacole, Edith Cavell 
and Nellie Spindler.  

- I can think of people who are 
important to me. 
I can think about some reasons why 
someone might be significant. 
-I can talk about the different reasons 
why someone is important or 
significant. 
-I can explain why Christopher 
Columbus was a significant explorer.  
-I can explain why Ibn Battuta was a 
significant explorer. 
-I can find some of the places Ibn 
Battuta visited on a map. 
-I can compare how we find out about 
explorations that happened recently 
and 
explorations that happened many years 
ago. 
-I can explain why Matthew Henson was 
a significant explorer. 
-I can describe the key events in 
Matthew Henson’s life. 
-I can discuss how Matthew Henson’s 
achievements have been recognised in 
different ways as time has passed. 
-I can explain why Felicity Aston is a 
significant explorer. 
-I can compare the ways in which we 
can find out about Matthew Henson’s 
exploration and Felicity Aston’s 
exploration. 
-I can compare a polar exploration in 
the 
recent past with one from over a 
hundred years ago. 
-I can talk about the achievements of 
Neil 
Armstrong and his team. 
-I can compare Neil Armstrong’s 
exploration 
with Matthew Henson’s exploration. 
-I can explain my opinion on whether 
Neil Armstrong should be remembered 
as the 
most significant person involved in the 
Moon landing. 
-I can discuss some ways in which we 
commemorate significant people. 
I- can design my own commemoration 
for 
my favourite explorer, using information 
I have learnt about them. 
-I understand that changing views 
through 
history have led to some people now 
being recognised and some people no 
longer being recognised for their 
achievements. 
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Topic Year 1  Year 2  

Travel and Transport  Great Fire of London Kings and Queens –Pontefract 
Castle  

Gunpowder Plot Nurturing Nurses Significant Explorers 

Key 
Vocabulary 

travel, transport, steam engine, 
petrol/combustion engine, electric cars, 
supersonic, aeroplane, hot air balloon, 
space shuttle, helicopter, bus, car, 
bicycle, omnibus, horse and carriage, 
sailing boat, Stephenson’s Rocket, bullet 
train, George Stephenson 

bakery, St Paul’s Cathedral, diary, fire 
break, chimney sweep, carpenter, 
blacksmith, River Thames, present, 
change, past, chandler, Britain, modern, 
Samuel Pepys, fireman, King Charles II, 
monument, Pudding Lane, old, events 
 

Richard III, Victoria I, Elizabeth II, Henry 
VIII, Elizabeth I, Battle of Bosworth, 
Victorian, Tudor, Elizabethan, War of the 
Roses, monarch, king, queen, heir, rule, 
reign, crown, parliament. 

The Gunpowder Plot, Catholics, 
Protestants, Houses of Parliament, 
gunpowder.  

nurse, Florence Nightingale, Mary 
Seacole, Edith Cavell, Nellie Spindler, 
Crimean War, soldiers, World War  and 
2,  allies, hospital, injured, significant, 
important, inspired, problem, solution, 
remembered, changed, compare 

Commemorate, explorer, exploration, 
polar, recent, Rhila,  
significant and voyage.  

Golden 
Threads  
Christianity
/religion  
through 
time. 

The children will be able to make links 
to stories in the bible which involve 
travel e.g. Mary and Joseph go to 
Bethlehem, visit the temple, the journey 
of the Magi. 

King Charles was a protestant but afraid 
of invasion by France. King Louis XIV, 
persuaded him to become a Catholic. He 
was afraid to tell the people and didn’t 
announce it until he was on his death 
bed.  
 

Henry VIII was desperate for a son, so 
when his first wife gave birth to a girl he 
divorced her. He split from the Catholic 
Church and created the church of 
England.  
 

Under James I, Catholics were treated 
unfairly. The plotters were all Catholic 
and wanted to get rid of the King.  
 

Mary Seacole, Florence Nightingale, 
Edith Cavell and Nellie Spindler were all 
religious people.  
Mary Seacole, and Nellie Spindler had a 
strong Catholic Faith.  
Edith Cavell was Church of England. 
Florence Nightingale, believed that the 
call of God on her life was to sacrifice 
whatever was necessary in order to do 
good.  

The children will be able to make links 
with discipleship, religious pilgrimage. 
Liqorice was brought to Pontefract by 
missionaries.   

Golden 
Thread  
Significant 
People  

George Stevenson, Karl Benz, the 
Wright Brothers, Harriet Quimby. 

Samuel Pepys  Henry V111 Guy Fawkes  and James 1  Mary Seacole, Florence Nightingale, 
Edith Cavell, Nellie Spindler 

Christopher Columbus, Ibn Buttuta, 
Matthew Henson, Neil Armstrong, 
Felicity Aston 

National 
Curriculum 
Links 

Changes within living memory. Where 
appropriate, these should be used to 
reveal aspects of change in national life 

Events beyond living memory that are 
significant nationally or globally. 
 

The lives of significant individuals in the 
past who have contributed to national 
and international achievements, some 
should be used to compare aspects of 
life in different periods. 

Events beyond living memory that are 
significant nationally or globally. 
 

The lives of significant individuals in the 
past who have contributed to national 
and international achievements, some 
should be used to compare aspects of 
life in different periods. 
 

The lives of significant individuals in the 
past who have contributed to national 
and international achievements, some 
should be used to compare aspects of 
life in different periods. 
 

Prior 
Learning  

Children will have made observations 
about the world around them. The 
children will make links with the two 
railways stations in Pontefract and also 
the 3 local airports.  

Children may have an awareness of a 
big fire that happened in London. 
Children will know that there is a local 
fire station.  

Children may have an awareness of the 
royal family and may know some past 
kings and queens.  

Children will know that Bonfire Night is 
remembered yearly.  

Children will have an awareness of the 
NHS. They will have knowledge of what 
makes somebody/something significant. 

Children will have made observations 
about the world around them and may 
know the names of some explorers.  

Future 
Learning  

Links to the Vikings (Yr. 5)  
 

 Links to Liquorice (Yr.3)  
Links to Anglo Saxons (Yr.5)  

 Links to Significant Explorers (Yr.2)  
Links to WW 1 (Yr.6)  

Links to Ancient Wonders (Yr.3)  
Links to Mayans (Yr.5)  
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In Lower Key Stage 2, pupils will study: 
 

Topic Year 3  Year 4  

Ancient Wonders  Local Study -  Pontefract Castle  and 
Liquorice  

The Maya  Ancient Egypt  Stone Age to Iron Age  The Roman Empire  

Overview In this topic our children will learn about 
the sites and why they were built. They 
will learn about the why the sites were 
built and their purpose. They will be able 
to compare the sites and how they have 
changed developed over time. They will 
have an understanding of chronology 
and time when the sites were built and 
have an understanding that they were 
built in different places around the 
world.  

In this topic our children will gain an 
understanding of what daily life at the 
castle looked like a long time ago. They 
will learn how Pontefract Castle came 
about and some of the key figures over 
time. They will begin to understand 
cause and consequence and how this 
meant there were many significant 
people grace Pontefract Castle over 
time.  Children will understand the 
changes over time at the castle and 
begin to make comparisons/ ask and 
answer questions. They will recognise 
that many of these are negative 
consequences and as a result there were 
new rulers of the castle each time. They 
should also note the lack of female 
queens. Finally, the children will look at 
a timeline of chronology of the people 
they have studied, before discussing 
how the castle upholds its heritage 
today.   The children will also gain an 
understanding of the significance of 
Pontefract for the growing of liquorice. 
They will learn that there was a high 
demand for liquorice e and why. They 
will learn that it was farmed in and 
around the castle in the Victorian times. 
They will learn the importance of Dunhill 
and the change from the use from 
medicine to sweets. They will know that 
it is no longer farmed here but that we 
still celebrate its origin here every year 
in Pontefract. Pontefract cakes have a 
castle on them to remind us of their 
heritage.  

This topic will teach our children about 
the ancient Maya civilisation. The 
children will learn who the ancient Maya 
people were and where and when they 
lived. They will use maps and atlases to 
locate Maya cities and identify countries 
in Mesoamerica. In addition to this they 
will learn about the religious beliefs and 
rituals of the ancient Maya people and 
find out more about some of the many 
gods they worshipped. The children will 
also learn about the Maya number 
system and have the opportunity to read 
and write Maya numbers and solve 
number problems. They will learn about 
the Maya writing system too and 
practise writing words using logograms 
and syllabograms in the hieroglyphic 
style of the ancient Maya people. The 
children will learn about the work of the 
explorers John Lloyd Stephens and 
Frederick Catherwood and have the 
opportunity to analyse historical 
pictures of the cities they discovered. 
They will also learn about the types of 
food eaten by the ancient Maya people 
and they will find out about the 
significance of corn and chocolate, 
arguing which was most important in a 
class debate. 

This topic will teach our children about 
the achievements of this ancient 
civilization. They will learn about how 
and where the ancient Egyptians lived, 
what was important to the daily lives of 
ancient Egyptians, who Tutankhamun 
was and how mummies were made. The 
children will also learn about how 
Egyptian people used hieroglyphics to 
communicate and compare the powers 
of different gods. 

This ‘Stone Age to Bronze Age’ topic will 
teach our children about how the Stone 
Age to Bronze Age period impacted on 
life in Britain. They will learn about how 
early man survived in a harsh 
environment, why Skara Brae was 
important for understanding life in the 
Stone Age, how copper mining was 
crucial to the Bronze Age and why 
Stonehenge was built. Children will also 
learn about why Iron Age people 
developed hillforts and how important 
Druids were in Iron Age Britain. 
 

This topic will teach our children about 
the impact the Roman empire had on 
life in Britain. They will learn about the 
spread of the Roman empire, the 
invasion of Britain and the eventual 
conquest. The children will also look in 
detail at some aspects of the 
Romanisation of Britain, such as the 
building of Roman roads and 
bathhouses. In addition to this, they will 
have the opportunity to learn about the 
British resistance of Boudicca and will 
act in role to look at the events of 
Boudicca's rebellion from different 
perspectives. The children will also 
investigate Hadrian's Wall, examining 
how, where and why it was built. They 
will learn about the different features of 
the wall and use maps to determine its 
location. A lesson on gods and Roman 
religion will help the children to 
understand more about the culture and 
beliefs of Roman people, and they will 
play and design games to consolidate 
their knowledge about the different 
Roman gods and goddesses. 
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Topic Year 3  Year 4  

Ancient Wonders  Local Study -  Pontefract Castle  and 
Liquorice  

The Maya  Ancient Egypt  Stone Age to Iron Age  The Roman Empire  

Key 
Knowledge 
– sticky 
knowledge  

● Pyramids were built as a tomb for 
the pharaoh to show how grand 
his power was in life. 

● The colosseum, Italy was used as 
an entertainment venue.  

● The Parthenon, Greece was a 
temple built in honour of the 
goddess Athena and contained the 
cities gold.  

● The Tarracotta Army was designed 
to protect the emperor in the 
afterlife.  

● Chichen Itza, Mexico is one of the 
largets Maya cities in existence, it 
contains a temple pyramid, an 
observatory and a ball court.  

● The Roman Baths, England were 
built around a hot spring and a 
town was built in which to rest 
relax and worship.  

● In the Ancient Mediterranean 
world, gods form many different 
countries would have come 
through the port of Alexandria, 
including spices form India, silk 
form China and exotic animals, 
which were transported from 
Africa to Rome.  

● Machu Picchu, Peru, contains 
many temples, including to the 
Condor and the Sun. 

● Know that after William the 
Conqueror became king, he 
rewarded Ilbert De Lacy with the 
Honour of Pontefract.  

● Ilbert De Lacy built Pontefract 
Castle on the site of the Anglo 
Saxon manor.  

● King John confiscated the castle 
when Roger de Lacy died and 
made his heir pay a huge fine.  

● John de Lacy joined the rebel 
barons and forced King John to 
sign the Magna Carta.  

● The Magna Carta was a document 
which was put together by some 
the barons who were unhappy 
with the way King John was ruling 
England and allowed them to keep 
their land.  

● Liquorice was brought to England 
by crusaders and was grown 
around Pontefrcat castle.  

● Liquorice was farmed and used for 
medicinal purposes.  

● George Dunhill an apothecary 
added sugar to the root to make a 
lozenge which is still made today. 

● Famer Copley is the only modern 
day farm to grow liquorice in this 
country.  

● Know where the ancient Maya 
people lived, naming some major 
features and cities in them.  

● Know some of the main Maya gods 
and what they represented.  

● Know how to read and write some 
basic Maya numbers, explaining 
what syllabograms and logograms 
are.  

● Know that corn and chocolate 
were important foods and be able 
to identify some reasons for this 

● Know about different ritual 
elements of the ancient Maya 
religion and describe some of the 
main gods in greater detail.  

● Know how to read and write larger 
numbers, combining some 
syllabograms to create glyph 
blocks and write some words.  

● Know about the significance of 
corn and chocolate in Mayan 
civilization.  

● Know about the different features 
of Maya cities and be able to 
appreciate what it would have 
been like to live there. 

● Know what was important to 
people during ancient Egyptian 
times. 

● Know about the powers of 
different Egyptian gods. 

● Know where Egypt is on a map. 
● Know how artefacts help us to 

understand more about this 
ancient civilisation  

● Know that hieroglyphs were used 
as a form of communication and 
recording. 

● Know where and when the 
Egyptians lived through looking at 
maps and artefacts. 

● Know about mummification and 
Egyptian gods carefully when 
learning about these areas. 

● Know about the typical daily lives 
of ancient Egyptian people. 

● Know how evidence can give us 
different answers about the 
discovery of Tutankhamun's tomb, 
noting connections, contrasts and 
trends over time. 

● Know how to appropriately use 
historical terms such as 'BC/AD', 
'civilisation' and 'artefact'. 

● Know where the Stone Age gets its 
name. 

● Know which tools were crucial to 
the survival of early man. 

● Know how Skara Brae was 
discovered and that William Watt, 
of Skaill was the laird who 
excavated the site.  

● Know the names of some items 
found at Skara Brae. 

● Know and explain why children 
worked in copper mines. 

● Know reasons why Iron Age people 
wanted to protect their homes. 

● Know how tools changed during 
the Stone Age to make hunting 
more successful. 

● Know the different challenges of 
survival for early man. 

● Know the names of some of the 
jobs that copper miners used to 
do. 

● Know and suggest reasons why 
people think Stonehenge might 
have been built. 

● Know and explain how Stonehenge 
changed from the Stone Age 
onwards. 

● Know the roles of Druids in Iron 
Age tribes. 

● Know an important festival in the 
Druid calendar. 

● Know and explain how homes 
changed from the Stone Age to the 
Iron Age. 

● Know and explain how hillforts 
were designed to protect Iron Age 
tribes. 

● Know when the Romans 
conquered Britain; 

● Know key facts about the 
Romanisation of Britain. 

● Know and describe some aspects 
of Roman Britain in significant 
detail 

● Know how to use a variety of 
sources of evidence to appreciate 
how an accurate picture of the 
Roman impact on Britain. 

● Know how Britain has been 
influenced and shaped by the 
Roman occupation; 

● Know and describe how the 
Roman Empire expanded over a 
number of centuries 

● Know about the different Roman 
Gods/Goddesses and the influence 
they had over people’s lives. 
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Topic Year 3  Year 4  

Ancient Wonders  Local Study -  Pontefract Castle  and 
Liquorice  

The Maya  Ancient Egypt  Stone Age to Iron Age  The Roman Empire  

Key Skills   I can identify some historical 
sites and explain why people 
built them 

 I can identify when some of the 
ancient sites were built. 

 I can locate where some 
historical sites were built. 

 

 I can explain why Pontefract 
Castle    was built. 

 I can explain who King John 
was and what type of ruler he 
was,  

 I can explain why John De Lacy 
was unhappy and why he 
forced King John to sign the 
Magna Carter.  

 I can explain what the Magna 
Cater was and why is it is 
historically important. 

 I can explain how liquorice 
came to be grown around 
Pontefract castle and what is 
was used for.  

 I can describe how George 
Dunhill changed liquorice into a 
lozenge which is still made 
today.  

 I can explain the significance 
and the impact liquorice has 
had on Pontefrcat and the 
people today.  

 
.  
 

 I can discover facts about the 
Maya civilisation and explain 
who the Maya people were 
and when and where in the 
world they lived. 

 I can explain the religious 
beliefs of the Maya people, 
understand how they 
worshipped, name some of the 
main gods and know what they 
represented to the people. 

 I can understand how the Maya 
number system works. 

 I can identify and use a range 
of evidence sources to help me 
understand more about the 
Maya civilisation. 

 I can explain what the Mayan 
writing system consists of, how 
words are constructed and 
what codices are. 

 I can describe a range of foods 
that were eaten by the ancient 
Maya people and explain why 
certain foods were particularly 
significant. 

 I understand what was 
important to people during 
ancient Egyptian times. 

 I can understand and explain 
the ancient Egyptian ritual of 
mummification 

 I can understand how evidence 
can give us different answers 
about the past. 

 I can understand how evidence 
can give us different answers 
about the past. 

 I can compare and contrast the 
Egyptian writing with my own 

 I can compare and contrast the 
powers of different Egyptian 
gods. 

 I can understand what humans 
needed for survival in the 
Stone Age. 

 I can understand what was 
found at Skara Brae and why it 
is important. 

 I can understand what copper 
mining meant to the people of 
the Bronze Age 

 I can understand how evidence 
about Stonehenge 

 I can give us different answers 
about the past. 

 I can understand how and why 
hillforts were developed in the 
Iron Age.  

  I can understand how 
evidence about Druids can give 
us different answers about the 
past. 

 I can explain the spread of the 
Roman empire and recall key 
facts about the invasion of 
Britain 

 I can understand why the 
Romans built new roads in 
Britain, know where some of 
the main roads ran from and 
to and know how the roads 
were made. 

 I can understand how the 
Roman empire affected 
different people and how they 
felt and reacted to the changes 
that were being made. 

 I can describe who Emperor 
Hadrian was, say when, how 
and why he built a wall and 
explain the features of the wall. 

 I can understand what the 
religious beliefs the Romans 
had and know about some of 
the gods and goddesses that 
they worshipped 

 I can explain what the Roman 
baths were and know about 
the different amenities they 
contained. 

 

Key 
Vocabulary 

Ancient Wonders, sites, archeologist, 
worship, settlement, entertainment, 
trade, funeral, power symbol, 
Colosseum, Great Pyramid of Giza, 
Romans, BC, AD, Stonehenge, The 
Parthenon, Petra, Terracotta Army, 
Roman Baths, Chichen Itza, Machu 
Picchu, Petra, Jordan, Angkor Wat, 
Cleopatra’s Sunken City.  

William the Conqueror and Ilbert, King 
John, ruling, reign, significant event, 
ruler, conqueror, royalist, politician, 
heritage. Pontefract Liquorice Festival, 
medicinal, growth, sweets, George 
Dunhill, past and present, Pontefract 
Castle, harvest. 

Mesoamerica, pok-ta-pok, vigesimal 
number system, lithography, John Lloyd 
Stephens, Frederick Catherwood, 
Copan, Chichen Itza, Palenque, 
hieroglyphs, syllabogram, logogram, 
camera lucida, codex, cacao, maize, 

ancient, Egyptian, Egypt, artefacts, 
tomb, sarcophagus, Pharaoh, 
Tutankhamun, scarab, canopic, 
obsidian, afterlife, preserve, Nile, 
riverbanks, kingdoms, desert, burial, 
amulet, mummy 

cave, painting, spears, borer, Neolithic 
Man, Skara Brae, jewellery, mammoth, 
house, hammerstone, fur, pelt, 
handaxe, Neolithic Woman, throwing, 
stones, antler 

strigil, Roman baths, aqueduct, 
hypocaust, Boudicca, Emperor Hadrian, 
Hadrian’s Wall, turret, milecastle, fort, 
soldier, Julius Caesar, Emperor Claudius, 
senator, Jupiter, Venus, Neptune, 
Mercury , Mars, Pluto  
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Topic Year 3  Year 4  

Ancient Wonders  Local Study -  Pontefract Castle  and 
Liquorice  

The Maya  Ancient Egypt  Stone Age to Iron Age  The Roman Empire  

Golden 
Thread  
Christianity
/religion  
through 
time. 

Some Ancient Wonders were built for 
religious purposes.  
 

William the Conqueror was a devoted 
Christian king, as well as being a strong 
warrior, and he wanted to bring more 
Norman men over to run the churches 
in England. However, he waited until 
1070 to make those changes. 
The Delacy family from liberty to Robert 
were a Northern Powerhouse. Their 
faith and skills in politics can be 
measured by the grandeur of some of 
the religious houses they established; St 
Clements Chapel, a private place of 
worship for the de Lacy family, All Saints 
Church, St Giles Church and Pontefrcat 
Priory. The foundations of St Clements 
Chapel can still be seen by visitors to the 
castle today. All Saints church was built 
on the site of a former Anglo Saxon 
Church and rebuilt by the early De Lacy 
family as a place of worship for the 
people of Pontefrcat. St Giles, in 
Pontefract market place was originally 
called St Mary’s in the Market Place and 
was used by the monks of St Johns 
Priory. Pontefract Priory was a Cluniac 
monastery dedicated to ST. John the 
Evangelist, founded about 1090 by 
Rebert De Lacy. It existed until the 
dissolution of the monasteries.  
 

2000 BC – AD1500 
The Mayans believed and worshipped 
different Gods.  
They believed that the gods had a good 
side and a bad side and that gods could 
help or hurt them. The Maya would 
dance, sing and sometime make 
offerings of blood to the gods.  
Priests were very important in Maya 
society as it was believed that they 
could communicate directly with the 
Gods.  
They would perform different rituals 
during festivals or special ceremonies in 
order to appeal the Gods.  

3100BC – 332BC 
The ancient people of Egypt followed 
many different Gods like Seth, Isis, 
Anubis, Nu, Re and Osiris. Some people 
supported Gods to follow their 
profession like Thoth the god of scribes. 
Local villages often chose to be 
represented by one God. The people in 
villages would worship at shrines that 
were erected in the village. Gods were 
often represented by animals such as 
lions, cats, rams and crocodiles. The 
ancient Egyptian religion contained 
roughly 2000 gods. Osiris the god of the 
underworld was one of the most 
worshiped. Some other highly 
worshiped God’s include Isis the 
goddess of motherhood and 
abundance; Horus, god of the sky. The 
Pharaoh was believed to be part man 
and part god and had good relationships 
with the gods. The Pharaoh was 
believed to be the go-between Egyptian 
humans and the gods. When the 
Pharaoh died Egyptians believed he 
would become a god. Egyptian society 
also believed if the nation was in 
turmoil it was the Pharaoh’s fault for 
upsetting the gods. Other beliefs and 
practices that the ancient Egyptians 
believed in was the afterlife. They had 
many different rituals which included 
mummification. 

5000 BC – 43AD 
Druids were the priests of the tribes we 
call ‘Celts’. Their job was to 
communicate with the more than 400 
gods that the people of the tribes 
believed in. They believed the gods lived 
in nature. The main festivals were based 
around important times in the farming 
year. The Druids sacrificed food, 
precious objects and even humans to 
keep the gods happy. 

AD43 – AD410  
In earlier Roman times, they did not 
have a central belief system of their 
own as such, but rather borrowed gods, 
rituals and superstitions from a number 
of sources and adapted them to suit 
their own needs. The Romans believed 
in good and bad omens and they 
performed many rituals in the hope of 
receiving good luck. Prayer and sacrifice 
was important and the Romans held 
festivals every month to honour the 
gods. They would worship their gods 
and goddesses at temples. 
It is not certain when Christianity was 
introduced to Britain, but it became 
increasingly popular among the elite in 
the 4th century after the conversion of 
the emperor Constantine in AD 312 

Golden 
Thread  
Significant 
People  

Cleopatra.  William the Conqueror, Ilbert, John De 
Lacy and King John, 

John Lloyd Stephens, Frederick 
Catherwood. 

Lord Carnarvon, Howard Carter, 
Tutankhamun 

William Watt Emperor Hadrian 

National 
Curriculum 
Links 

Know and understand significant 
aspects of the History of the wider 
world.  

A local history study. a non-European society that provides 
contrasts with British history: Mayan 
civilization c. AD 900 

the achievements of the earliest 
civilizations – an overview of where and 
when the first civilizations appeared and 
a depth study of: Ancient Egypt. 

changes in Britain from the Stone Age to 
the Iron Age 

the Roman Empire and its impact on 
Britain. 
 

Prior 
Knowledge  

The children may have some prior 
knowledge of these sights from their 
own experiences/research/news.  

The children will know about Pontefrcat 
castle  - (Yr. 1)  

The children may have knowledge of 
Christopher Columbus and his discovery 
of South America  - Significant Explorers 
(Yr.2)  

The children will have gained knowledge  
of the ancient wonders in Egypt (Yr.3)  

Link to Egypt – to introduce a global 
concept (Yr. 4)  

Links to Ancient Egyptians because the 
Romans conquered them. (Yr.4)  

Future 
Learning  

Links to Romans (Yr.4)  
Links to Greece (Yr.5)  
Links to Egypt (Yr.4)  
Links to Mayans (Yr.3) 

Be able to make links when they learn 
about what was grown on the grounds 
of the castle (Y3).  
Opposition from Anglo Saxons about 
new Norman rulers (Y5).   

 Compare to a global aspect of the Stone 
Age  

Link to Roman Empire and invasion(yr.4)  Saxon Invasion (Yr.5)  
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In Upper Key Stage 2, pupils will study: 
 

Topic Year 5  Year 6  

Ancient Greece Anglo Saxons and Scots  Vikings and Anglo Saxons  Early Islamic Civilization  World War 1  Crime and Punishment  

Overview In this topic about ancient Greece, our 
children will gain an understanding of 
where and when some key events 
during the ancient Greek period took 
place. They will explore what is meant 
by the terms ‘trade’, ‘civilisation’ and 
‘empire’ and explore how, towards the 
end of the ancient Greek period, 
Alexander the Great grew an empire 
resulting in the Greek civilisation 
spreading more widely. When learning 
about daily life in ancient Greece, 
children will explore what life was like 
for different people who were 
enslaved during ancient Greek times. 
They will then independently research 
and feed back on different elements of 
daily life in ancient Greece. Children 
will also explore the differences 
between life in ancient Athens and 
ancient Sparta. They will learn about 
early democracy in Athens and take 
part in a debate about life in Athens 
and Sparta. Children will use ancient 
Greek pottery as a primary source to 
help them gather evidence about the 
ancient Greek Olympics and make 
comparisons between the ancient 
Games and the modern 
Olympics. In addition to this, children 
will learn about the beliefs of the 
ancient Greeks, producing fact files 
about the Greek gods and exploring 
the messages that the ancient Greeks 
may have taken from myths.  

This Anglo-Saxons and Scots unit will 
teach our children about the invasions 
of the Scots and Anglo-Saxons in the 5th 
century. They will find out where the 
invading troops came from and where in 
Britain they managed to settle and then 
they will go on to investigate how life in 
Britain changed as a result. The children 
will have the opportunity to learn how 
the Anglo-Saxons influenced the English 
language, with an emphasis on the 
origins of some English place names, 
and they will also examine and analyse 
artefacts from the period and draw their 
own conclusions about what they can 
teach us about life in Anglo-Saxon 
Britain. In addition to this they will also 
learn what life was like in a typical 
Anglo-Saxon village, what jobs people 
did and what the houses were like. They 
will also explore the Pagan beliefs of the 
early Anglo-Saxons and learn about the 
many gods they worshipped. Finally 
they will investigate how and why the 
Anglo-Saxons were largely converted to 
Christianity by the early 7th century. 

This topic will teach our children about 
the raids and invasions by Vikings in 
Anglo-Saxon Britain. The children will 
learn who the Vikings were as well as 
when and where they raided and 
settled. They will learn about significant 
events from the period and order these 
chronologically on a timeline. The 
children will find out about the Anglo-
Saxon kings who ruled during the 'Viking 
Age' and examine their influence and 
significance in British history. In addition 
to this, they will learn about the Anglo-
Saxon justice system and compare and 
contrast crimes, punishments and laws 
with their modern day equivalents. The 
children will also have the opportunity 
to learn about different aspects of 
everyday Viking life. They will explore 
the types of houses that the Vikings 
lived in, what clothes they wore and 
even what types of food they ate. 

This unit of work will teach our children 
about the early Islamic civilisation. They 
will learn in detail about the significance 
and importance of Baghdad in helping 
to build and shape this early civilisation 
and examine how and why it developed 
into such a major world power. In 
addition to this they will find out about 
the House of Wisdom and some of the 
influential people who worked and 
studied there. They will study in detail 
about how early Islamic doctors made 
significant contributions to the 
development of medicine and surgery 
and how their work still influences the 
medical profession today. The children 
will also have the opportunity to learn 
about other significant discoveries and 
inventions made by Muslim scholars in 
the early Islamic civilisation and to 
explore how items were made and 
where and how they were traded with 
the rest of the world. One lesson will 
focus on the birth of Islam and the first 
four caliphs who ruled following the 
death of the prophet Muhammad and 
children will have the opportunity to act 
in role to debate the legitimacy of the 
Sunni and Shia Muslims 

In this topic our children will investigate 
the elements that led to the start of 
World War 1. They will investigate what 
life was like on the Western Front. The 
children will explore the advancements 
of warfare that occurred during WW1. 
They will explore the involvement of 
animals in WW1. They will learn what 
life was like for the people in Britain 
during WW1. They will investigate the 
end of WW1 and find out what 
happened afterwards.  

This Crime and Punishment topic will 
teach our children to develop their 
chronological knowledge beyond 1066 
through studying this aspect of social 
history. The children will find out about 
the legacy of the Roman justice system 
and crime and punishment through the 
Anglo-Saxon, Tudor and Victorian 
periods. They will also deepen their 
historical awareness and understanding 
of how our past is 
constructed through studying the 
famous highwayman Dick Turpin. The 
final lesson allows the children to reflect 
upon and evaluate what they have 
learnt in this unit, as well as comparing 
modern day crime prevention and 
detection methods with those from the 
past. 
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Topic Year 5  Year 6  

Ancient Greece Anglo Saxons and Scots  Vikings and Anglo Saxons  Early Islamic Civilization  World War 1  Crime and Punishment  

Pupils will 
(Key 
Knowledge): 

● Know about when and where 
ancient Greece took place and 
about daily life there; 

● Know the effects that Alexander 
the Great’s empire had on 
different people; 

● Know how to use primary and 
secondary sources to gather 
information about the ancient 
Greek period; 

● Know and make comparisons 
between life in Athens and life in 
Sparta and 

● know that the Olympic Games is 
one example of a legacy of 
ancient Greece and, with 
support, explain what is meant 
by a ‘legacy’; 

● Know about some Greek gods 
and give some basic information 
about the beliefs of the ancient 
Greeks. 

● Know that around 410 AD the last 
of the Romans had left Britain 
leaving Britain vulnerable to 
invasion.  

● Know the Picts and the Scots were 
powerful fighters were a threat to 
Britain.  

● Know the king asked his 2 brothers 
Hengest and Horsa to come over 
from Denmark and they were 
successful in avoiding invasions.  

● Know that Hengest and Horsa 
brought over more warriors and 
began to settle in Britain.  

● Know that other tribes also 
invaded Britain including the 
Angles and the Saxons.  

● Know that in 600 AD many of the 
British people were taken as slaves 
or were forced to escape.  

● know some of the names of towns 
and villages in Britain which were 
named after Anglo-Saxons who 
first settled here.  

● Know the early Anglo Saxons were 
Pagans.  

● Know that in 597 AD a Roman 
monk was sent to tell the Anglo 
Saxons about Christianity.  

● Know the king of Kent was the first 
to be converted and was baptized 
alongside 10, 000 of his subjects.  

● Know that Oswald gave Aiden the 
island of Lindisfarne where he built 
a monastery.  

● Know many Irish people were also 
teaching the religion and 
missionaries were sent to Scotland 
and England to encourage more 
people to become Christians.  

● Know an Irish monk, Columba, was 
successful in introducing 
Christianity to Scotland.  
 

● Know where the Vikings came 
from and when they invaded 
Britain.   

● Know some aspects of everyday 
Viking life and know some typical 
Anglo-Saxon punishments. 

● Know where and why some Viking 
raids or attacks took place.  

● Know about the influence and 
actions of some of the main Anglo-
Saxon kings and be able to explain 
concepts such as Danegeld and 
wergild.  

● Know and contrast aspects of 
Anglo Saxon, Viking and modern 
day everyday life e.g. religion, 
cultural traditions and crime and 
punishments. 

● Know about how the Vikings have 
shaped British culture and history 
by composing historically valid 
questions.  

● Know the impact and significance 
made by some Anglo-Saxon kings 
and be able to explain how their 
actions have shaped British 
history.  

● Know about and compare/contrast 
the modern day justice system 
with the Anglo-Saxon system, 
explaining and understanding the 
similarities and differences.  

 

● Know who Muhammad was and 
know that he was the founder of 
Islam. 

● Know and be able to Explain why 
Muslims split into two separate 
groups after the death of 
Muhammad and describe some of 
the beliefs of these groups. 

● Know some key facts about 
Baghdad and give some reasons to 
explain how it became a major 
world power.  

● Know what the House of Wisdom 
is and know some key individuals 
who studied there.  

● Know and explain how the work of 
the early Islamic doctors impacted 
on modern medicine.  

● Know and describe some other 
important discoveries and 
inventions that came from the 
early Islamic civilisation.  

● know some features and styles of 
Islamic art. 

 

● Know the names of the countires 
within the central powers alliance. 

● Know the names of the countries 
within the Triple Entente.  

● Know who Archduke Franz 
Ferdinand was and his significance 
in the start of WW1.  

● Know what trench warfare is and 
can describe what life was like on 
the Western Front. 

● Know why the battle of the Somme 
was significant. 

● know which technology was used 
for the first time during WW1 and 
can say how technology changed 
warfare during WW1.  

● know which animals were used in 
WW1and the advantages and 
disadvantages.  

● Know that women and children 
supported the war effort at home.  

● know what propaganda is and how 
it was used.  

● Children will know which changes 
happened in Britain because of the 
war.  

● know the date of armistice day.  
● know what the Treaty of Versailles 

is. 
● know what the changes in Europe 

were after the end of the war.  

● Know some of the key facts about 
punishments that were used 
during the Roman, Anglo-Saxon, 
Tudor and Victorian times.  

● Know key facts about the life of 
Dick Turpin and talk about 
differences in how he is portrayed 
in various historical sources.  

● Know how to explain the meaning 
of some key terms in the history of 
crime and punishment in Britain, 
such as wergild, trial by ordeal, 
tithings, hue and cry, treason, 
transportation and hard labour.  

● Know how to use primary sources 
to decide what are facts, what 
opinions can be formed from the 
evidence, and identify the 
questions they have about the life 
of the highwayman Dick Turpin.  

● Know about the different 
experiences of people who may 
have committed crimes according 
to their status in society e.g. a 
slave compared with a noble 
during the Roman period.  
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Topic Year 5  Year 6  

Ancient Greece Anglo Saxons and Scots  Vikings and Anglo Saxons  Early Islamic Civilization  World War 1  Crime and Punishment  

Key Skills  ● I can order key events 
chronologically during a period in 
history. 

●  I can discuss the terms ‘trade’, 
‘empire’ and ‘civilisation’.  

● I can explore the effects of 
Alexander the Great’s empire on 
different people. 

● I can explore how enslavement 
was central to life in ancient 
Greece.  

● I can gather information from 
secondary sources about aspects 
of life in ancient Greece.  

● I can share my research findings 
with others and pose my own 
historical questions 

● I can make some comparisons 
between life in ancient Athens 
and ancient Sparta.  

● I can discuss how democracy 
worked in ancient Athens. 

● I can take part in a debate about 
life in ancient Sparta and life in 
ancient Athens. 

● I can gather evidence about the 
past by looking at ancient Greek 
pottery.  

● I can make comparisons between 
the modern Olympic Games and 
the Olympics in ancient Greek 
times 

● I can name and describe some of 
the ancient Greek gods and 
goddesses.  

● I can describe some of the key 
beliefs of ancient Greeks and 
discuss how they worshipped. 

● I can explore messages that 
ancient Greeks might have taken 
from some Greek myths. 

● I can show my understanding of 
the events and characters in this 
myth by sequencing one version 
of the Trojan War story.  

● I can discuss sources of evidence 
which have been used to find out 
about the Trojan War.  

● I can explore whether the Trojan 
War really happened or whether 
it was a myth. 

● I can desribe why, where and when 
the Scots and Anglo-Saxons 
invaded Britain, describe a key 
historical character from the time 
and explain what the seven Anglo-
Saxon kingdoms were. 

● I can understand how the Anglo-
Saxons have influenced Britain by 
explaining some of the place 
names they established and their 
meanings 

● I can describe a typical Anglo-
Saxon village and explain what jobs 
the people did. 

●  I can analyse and describe Anglo-
Saxon artefacts and explain what 
they can teach us about Anglo 
Saxon culture. 

● I can explain the religious beliefs 
and practices of the early Anglo-
Saxon people and I know and can 
describe some of the gods they 
worshipped 

● I can explain the work of some of 
the people who were influential in 
converting the Anglo-Saxons to 
Christianity  

● I can describe which  important 
Christian buildings were founded. 

●  I can explain when and where the 
Vikings came from and why they 
raided Britain. 

● I can compare the significance of 
Anglo-Saxon kings during the 
Viking period. 

● I can explain who King Ethelred II 
was and say when and why 
Danegeld was introduced. 

● I can identify and explain key 
aspects of Viking life. 

● I can explain how the legal system 
worked in Anglo Saxon and Viking 
Britain. 

● I can explain how the last Anglo-
Saxon kings shaped Britain. 

● I can find out about Baghdad’s role 
in the early Islamic Civilisation. 

● I can find out about the House of 
Wisdom and how it became a 
centre of learning.  

● I can explain some of the 
significant discoveries and studies 
which were led by early Islamic 
scholars and evaluate the impact 
they made to the wider world.  

● I can describe who Muhammad is, 
how the first caliphate came to be 
formed and explain the roles and 
responsibilities of a caliph. 

● I can describe and talk about 
different forms of Islamic art and 
create my own geometric pattern 
based on traditional techniques. 

● I can identify reasons why the early 
Islamic civilization became a major 
power, know about the Silk Road 
trade route and the items offered 
for trade and be able to describe 
the methods used by Islamic 
chemists when making perfume.  

● I can name the countries within 
the Central Powers alliance.  

● I can children name the countries 
within the Triple Entente.  

● I can explain who Archduke Franz 
Ferdinand was and his significance 
in the start of WWI. 

● I can explain what trench warfare 
is.  

● I can describe what life was like for 
the soldiers on the Western Front.  

● I understand why the battle of the 
Somme was significant. 

● I can name a technology that was 
used for the first time during WWI.  

● I can discuss how a technology 
changed warfare during WWI.  

● I can justify their ideas using 
sources of information. 

● I can describe the roles of horses in 
WWI.  

● I can name another species of 
animal that was used in WWI and 
its role in the war. 

● I can discuss the advantages and 
disadvantages of using animals in 
war. 

● I can name a way that women or 
children supported the war effort 
from home.  

● I can define what propaganda is 
and why it was used in the war. 

● I can name some changes that 
happened in Britain because of the 
war. 

● I can identify the date of armistice 
day for WWI.  

● I can describe what the Treaty of 
Versailles is. 

● I can identify changes in Europe 
after the war ended. 

● I can sort information into 
categories. 

● I can present my knowledge on a 
topic using different mediums. 

● I can  justify my decisions with 
clear reasoning. 

● I can suggest ways in which crime 
changes over time.  

● I can describe basic ways in which 
punishment for crime changes 
over time. 

● I can define terms relating to crime 
and punishment, such as judge, 
jury, lawyer, pillory. 

● I can explain how crime was 
detected in Roman times 

● I can explain how criminals were 
tried in Roman times 

● I can describe some common 
punishments for criminals in 
Roman times. 

● I can describe how crime would 
usually be punished in the Anglo-
Saxon/Viking world. 

● I can describe what the most 
common crime of the Anglo-
Saxon/ Viking time was. 

● I can describe how the Anglo-
Saxon/Vikings involved gods in the 
punishment of criminals. 

● I can describe how criminals were 
caught in the medieval and Tudor 
periods. 

● I can explain the three main types 
of courts in the medieval and 
Tudor periods. 

● I can describe the punishments for 
theft, treason, murder and heresy 
were in the medieval and Tudor 
times. 

● I can describe which crimes 
became common during this 
period and why. 

● I can describe which aspects of 
crime and punishment stayed the 
same between the medieval 
period and the early modern 
period.   

● I can describe which punishments 
were new during this period. 

● I can explain which types of crimes 
became lesson common in this 
period and why.  

● I can describe changes in the way 
crime was detected.  

● I can explain the major changes in 
the way crimes were punished. 
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Topic Year 5  Year 6  

Ancient Greece Anglo Saxons and Scots  Vikings and Anglo Saxons  Early Islamic Civilization  World War 1  Crime and Punishment  

Key 
Vocabulary 

empire, country, democracy, politics, 
ancient, ruler, city states, battle, 
Athens, Sparta, Persia, hoplite, gods, 
Olympics, Pheidippides, King Darius, 
battle formation, archer, Priam’s 
Treasure, diadem, archaeologist, Troy, 
Trojan, Ilian, Homer, Achilles, 

Angels, Christianity, missionary, Pagan, 
Picts, Romans, Saxons, Scots 

saga, Battle of Hastings, wergild, 
Danelaw, danegeld, Odin, Frigg, runes, 
King Alfred the Great, King Athelstan, 
King Edward the Confessor, King 
Ethelred the Unready 

Islam, caliph, dynasty, scholar, 
calligraphy, vegetal, geometric, silk 
road.  

Alliance, armistice, assassinated, 
colonized, declare, invade, rationed. 

Bobbies/peelers, deterrent, execution, 
highwaymen, humiliation, judge, jury, 
ordeal, treason, victim, trial, court, law, 
police, prison, guilty, innocent, roman, 
slave, noble, tithing 

Golden 
Thread  
Christianity/
religion  
through 
time. 

8000BC - 30BC 
Religion was important to the ancient 
Greeks because they believed that it 
would make their lives better while 
they were living. They also believed 
the gods would take care of them 
when they died. 
 
The Ancient Greeks believed in many 
different gods and goddesses. The 
Greeks believed that these gods and 
goddesses controlled everything in 
their lives and the environment. There 
was a god for every aspect of their 
lives. It was important to please the 
gods; happy gods helped you, but 
unhappy gods punished you. People 
had special places in their homes 
where they could pray to the gods. 
There were also public shrines in all 
sorts of places where people could 
pray and leave presents. 

449AD– 1066AD  
In 597 AD a Roman monk was sent to 
tell the Anglo Saxons about Christianity. 
Over the next 100 years, the rest of 
Britain converted to Christianity too.  
 

787AD – 1066AD 
In Roman Britain many people had been 
Christians. But the early Anglo-Saxons 
were not Christians, they were pagans. 
After the Romans left, Christianity 
continued in places where Anglo-Saxons 
did not settle, like Wales and the west. 
However, when the Anglo-Saxons came 
to Britain they brought their own gods 
and beliefs with them. 
Over time their beliefs changed and 
many Anglo-Saxons were converted to 
Christianity. 
 
Like the Greeks and the Romans before 
them, the Vikings worshipped several 
gods. The best known is Odin, God of 
Wisdom, Poetry and War. Odin's son 
Thor—the God of Thunder 
 
The Vikings came into contact with 
Christianity through their raids, and 
when they settled in lands with a 
Christian population, they adopted 
Christianity quite quickly. This was true 
in Normandy, Ireland, and throughout 
the British Isles 

570AD – 1258AD 
Muslims believe that Muhammad was a 
prophet, who received revelations 
(Quran) by God through the angel 
Gabriel gradually over a period of 
approximately 23 years, beginning on 22 
December 609, when Muhammad was 
40, and concluding in 632, the year of 
his death. Muslims regard the Quran as 
the most important miracle of 
Muhammad, a proof of his prophet 
hood, and the culmination of a series of 
divine messages that started with the 
messages revealed to Adam and ended 
with Muhammad. Muslims also believe 
that the reference to the Paraclete in 
the Bible is a prophecy of the coming of 
Muhammad. 

1914AD – 1918AD 
How did WWI affect Christianity? 
With the exception of individual cases, 
consequently, World War I did not 
defeat Christianity in Western Europe. 
World War I made many infantrymen 
who did not identify as religious into 
devout Christians during and after the 
war. Many men who came into the 
army were not religious. 

Many people in history have been 
imprisoned and persecuted for their 
Catholic faith. The Roman Catholic 
martyrs of the English Reformation are 
men and women executed under 
treason legislation in the English 
Reformation, between 1534 and 1680, 
and recognised as martyrs by the 
Roman Catholic Church. 

Golden 
Thread  
Significant 
People 

Alexander the Great, Homer  Hengst, Horsa, Ozwald, Aiden, Columba King Ethelred, Edward the Confessor, 
Harold II, William the Conqueror.  

Muhammed, Caliph Al-Mansur 
Abu Abdullah Muhammad ibn Musa al-
Khwarizmi AD 780 – AD 850 
Muhammad ibn Zakariya al-Razi AD 854 
- AD 925 
Abu al-Qasim Khalaf ibn al-Abbas al-
Zahrawi AD 936 – AD 1013 
Ibn al-Haytham AD 965 – AD 1040 

Archduke Franz Ferdinand  

National 
Curriculum 
Links 

Ancient Greece – a study of Greek life 
and achievements and their influence 
on the western world 

Britain’s settlement by the Anglo 
Saxons. 

the Viking and Anglo-Saxon struggle for 
the Kingdom of England to the time of 
Edward the Confessor 

A non-European study  A significant turning point in history.  
A study of an aspect or theme in British 
History that extends pupil’s 
chronological knowledge beyond 1066.  

a study of an aspect or theme in British 
history that extends pupils’ 
chronological knowledge beyond 1066 

Prior 
Learning  

Links to Stone Age (Yr.4) Links to 
Romans (Yr.4)  

Links to Romans (Yr.4)  Links to settlement and life of Anglo 
Saxons. Links to other invasions e.g. 
Romans Links to Pontefract Castle (Yr.1)  

Links to previous cities, to compare e.g. 
Athens, Sparta, Rome (Yr.3)  
Compare enquiries to previous periods 
in History and previous achievements. 
Vikings and Anglo Saxons runs 
concurrently with this period.  

Growing tensions can be likened to 
growing tensions in the Peloponnesian.  

 

Future 
Learning  

Influences on our world today. Link to Vikings (Yr.5)  Comparisons with leaders today/recent 
news topics – are they great? 

Children may make reference to how 
the Islamic Civilization is now.  

Links to WW2 or more recent conflicts. Children will be able to make links to 
any changes in our justice system and 
how it currently operates.  

 


